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Abstract 

Corpus-based quantitative studies of text features (cf. Biber 1990, 1988) have 
become popular due to increasing availability of text corpora and computer 
software for processing them. Research in this domain can either rely on large 
corpora (e.g. corpus of Cameroon English, LOB corpus of British English) 
representing a national variety of English, or use smaller specialized corpora, 
which are usually compiled for EAP with immediate classroom applications. 
This latter trend has contributed to our understanding of disciplinary discourse 
features (e.g. Nkemleke 2010; Hyland 2008, 2004), and how such features tend 
to vary between L2 and L1 writers (Hyland & Milton 1997), and among novice 
academic writers in various settings (Nkemleke 2008c). This present study 
explores the frequencies, types and functions of lexical bundles in students’ 
end-of-course dissertations in Cameroon, using a specialized corpus of a 
million words of running texts, representing 150 postgraduate dissertations 
written over a period of 3 years (2007-2009) at the Ecole Normale Supérieure 
Yaounde. These features are automatically retrieved from the database, 
classified and analyzed following taxonomy of lexical bundles identified in 
previous studies (e.g. Biber 2006; Biber et al. 1999, 2003). Preliminary findings 
are that while research-oriented lexical bundles (e.g. the purpose of this study is to, 
this work will) are frequently used by students; in-text-oriented bundles such as 
those expressing stance (e.g. it is possible, maybe due to, are likely to be) and 
engagement (e.g. as can be seen, it should be noted) are relatively less frequent. The 
study is intended to awareness on the forms and functions of lexical bundles, 
and how they can enhance students’ overall expertise in writing academic 
English and gaining disciplinary credibility. 
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Introduction 

In the past several years research on English for 
Academic Purpose (EAP) has tended to focus on a 
“thicker” description of language use in the academia 
(cf. Hyland 2006). One aspect of such studies has been 
the investigation of lexical bundles or recurrent multi-
word expressions in academic registers (Biber 2006; 
Hyland 2004), which has been considered a marker of 
proficient language use of a particular register, 
including academic writing (Bamberg 1983; McCulley 
1985). A strong theoretical claim which seems to have 
justified this type of inquiry is a widely-held view, 
supported by empirical evidence, that text types exhibit 
regular linguistic patterns (Biber 1988). In other words, 
the tendency for words to co-occur in the vicinity of 
others (i.e. traditionally known as “collocation”) has 
been found to be more pervasive than previously 
thought (Hoey 2005:7). In the context of academic 
writing, the use of such multi-word prefabricated 
expressions may be seen as markers of disciplinary 
identity: for example, the lexical chunks it is possible and 
as can be seen signals “stance” and “engagement” 
respectively in academic English, and textual 
complexity may be measured on the frequency and/or 
less frequency of such forms. In this paper, I explore the 
frequency of such lexical bundles in one important 
academic register in the university, namely students’ 
end-of-course dissertations. The aim is to stimulate 
interest in an area of research which has hitherto been 
largely neglected in most ESL contexts in general, and 
Cameroon in particular. 
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Lexical bundles: status and literature review  

Although corpus-based investigations of natural language 
data have established the existence of frequent recurring 
multi-word lexical chunks in texts (Biber et al. 1999; Cortes 
2004; Sinclair 1991; Stubbs & Barth 2003), there is still 
disagreement on their definition and classification. The 
major controversy has been that it is hard to define them in 
an unambiguous manner. Moreover, researchers do not 
often agree on the way they should be classified, which has 
resulted in a multitude of taxonomies: “lexical bundles” 
(Biber et al. 1999), “prefabs” or “lexical phrases” (Nattinger 
& DeCarrico 1992, “formulaic sequences” (Schmitt & Carter 
2004), “sentence stems” and “clusters” (Scott 1996). By 
whatever name they may be called, the common 
denominator seems to be that lexical bundles are text-
generated; and may be any combination of word(s) 
occurring together most frequently in a given register (cf. 
Biber 2006). In this present study I prefer to use the term 
“lexical bundle”, since it is the most widely used in the 
literature. What then are lexical bundles? 

According to Hyland (2008: 8), ‘[lexical] bundles are 
essentially extended collocations defined by their frequency 
of occurrence and breadth of use’. They may include such 
strings as do you want to and I don’t know what.  The cut-off 
points of these bundles are usually arbitrary, and many 
studies have tended to take the so-called conservative 
approach (cf. Hyland 2008; Biber 2006) by setting a 
minimum frequency of 20 times per million words and an 
occurrence in at least 10 % of the texts.  Biber et al. (1999:994) 
have reduced this target; defining lexical bundles ‘as 
combinations that recur at least 10 times per million words 
and across five or more texts’. Lexical bundles can be 
identified using a frequency-driven approach, purely on the 
basis of their frequency rather than their structure, as they 
typically span structural units. According to Biber 
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(2006:134), ‘lexical bundles are usually not idiomatic in 
meaning, and they are usually not complete grammatical 
structures’. Hyland (2008:5) characterizes them as ‘words 
which follow each other more frequently than expected by 
chance, helping to shape text meanings and contributing to 
our sense of distinctiveness in a register’. 

In retrospect, it has to be stated that the history of the 
study of repeated patterns in language use is a long one, 
where the term “collocation” was used to refer to lexical co-
occurrence. Jesperson (1924) and Firth (1951), for example, 
studied collocations and fixed expressions, distinguishing 
between formulaic and free expressions. Palmer (1933) 
reported that the term “collocation” was already used as a 
technical but rather vague term in linguistics. However, 
these types of research have been refined with the coming 
of computer technology; and especially with its application 
to language research (Quirk 1961). Within the domain of 
academic English (EAP), a vast documentation on genre 
practices exist, which tries to quantity recurrent patterns of 
language use in academic settings on the basis of text 
corpora (e.g. Yokhontova 2002; Hyland & Milton 1997; 
Simpson 2004). Furthermore, recurrent word sequences 
have also been investigated in other texts and genres 
including Salem (1987), Altenberg & Eeg-Olofsson (1990); 
Altenberg (1998); Butler (1997), Schmitt et al. (2004) etc. 
Despite the availability of computer corpora in some 
African universities (Schmied 1989; Nkemleke 2008a); and 
the increasing awareness of the significance of corpus 
oriented research in English non-native settings (Schmied 
1990; Nkemleke 2008b, 2008c), corpus-based investigation 
of English usage in Africa and/or Cameroon is still 
relatively small. A lot of academic writing activities are 
going on in Cameroonian universities that warrant an 
investigation of “community” practices on a quantitative 
basis, comparing such textual practices to what is done 
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elsewhere. This is the contextual justification of this 
pioneering survey of a prominent academic register-the 
postgraduate dissertation- in Cameroon English (CamE). 

 
Corpus and methodology 

Data for this survey is derived from a specialized corpus, 
which I compiled with my research students in the past 
years. It is composed of 150 end-of-course dissertations 
written and submitted to the Department of English at the 
Ecole Normale Supérieure (ENS) during the 2007–2009 
academic years. These dissertations were compiled into text 
files of a million-word. (In compiling these dissertations, 
sections related to theoretical background, which are 
usually not considered the candidate’s own writing, were 
excluded from the count).  

Two methodological approaches are commonly used 
to identify frequent word combinations in texts. The first 
approach is to rely on a search tool (software) that identifies 
lexical co-occurrences of different length, at different 
frequency cut-off points (cf. Altenberg 1993; Biber et al. 
1999). The second is to use a group of already established 
expressions as a basis for comparison of current work. The 
latter approach is adopted for this study; that is, the lexical 
bundles analyzed in this present study have been taken 
from a list available in related literature (e.g. Biber et al. 
1999; Biber et al 2003; Cortes 2004; Hyland 2006), and 
grouped under the following main headings: (a) research 
oriented bundles, (b) text oriented bundles and (c) 
participant oriented bundles. The advantage of working 
with a group of bundles selected prior to the study like this 
one (cf. Nattinger & DeCarrico 1992) is that these forms 
have already been identified as significant text building 
features in academic registers elsewhere, and reliance on 
such a list makes comparison with data from any other 
academic texts easy. In this study I compare lexical bundles 



Daniel A. Nkemleke /Syllabus Review 3 (1), 2012 : 1 - 20 

 6 

in students’ dissertations with similar forms from native 
English texts as reported in Hyland (2008). Although the 
subject and issues addressed in the texts in both situations 
are not identical, I would largely assumed that academic 
writing in the soft sciences share more or less common 
conventions, and consequently uses the same rhetorical 
modes of expressions. This assumption therefore makes it 
possible for cross comparison to be made. 
 
Findings  

The overall frequency of lexical bundles in the students’ 
end-of-course dissertations is presented in immediately 
below, and their discourse functions are further discussed 
in the section after. 
 
Overall occurrence of lexical bundles in the corpus 

Many corpus-based studies on lexical bundles have shown 
that bundles are ubiquitous across academic registers. 
Following Biber et al. (1999) cut-off point of a frequency of 
10, table 1 below presents some of the recurrent lexical 
bundles in student’s academic English in Cameroon. Native 
English figures (in the brackets) are taking from Hyland’s 
(2008:7) 3.5 million-word corpus of academic texts (articles, 
MA and PhD theses). 

These results corroborate previous findings that 3-word 
bundles occur more frequently than 4- to 5-word bundles in 
almost every academic register (Hyland 2008). However, it is 
also evident that lexical bundles in this database are 
relatively less frequent, compared to their occurrences in 
native English. In all, the lexical bundles occur 1,606 times 
more in BrE academic texts and within each category they are 
relatively more frequent in BrE texts, with the exception of 5-
word bundles, where the figures are slightly higher in CamE 
as illustrated in table 2. 
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Table 1. Most frequent 3-word, 4-word and 5-words bundles in a million-
word corpus of Cameroonian academic texts1 
 

3-word Freq. 4-word Freq. 5-word Freq. 

in order to 1,974 
(1629) 

on the other 
hand 

529 
(726) 

on the other 
hand the 

53 
(153) 

in terms of 688 
(1203) 

at the same 
time 

208 
(337) 

at the end of 
the 

273 
(138) 

one of the 1,039 
(1092) 

in the case of 130 
(334) 

it should be 
noted that 

144 
(109) 

the use of 539 
(1081) 

the end of the 420 
(258) 

it can be 
seen that 

18 
(102) 

as well as 425 
(1,044) 

as well as the 371 
(253) 

due to the 
fact that 

51 
(99) 

the number of 357 
(992) 

at the end of 413 
(252) 

at the 
beginning 
of the 

53 
(98) 

due to the 459 
(886) 

in terms of the 151 
(251) 

may be due 
to the 

- (64) 

on the other 634 
(810) 

on the basis of 147 
(247) 

it was 
found out 
that 

14 
(57) 

in this study 613 
(712) 

in the present 
study 

7 
(225) 

to the fact 
that the 

56 
(52) 

a number of 704 
(690) 

is one of the 308 
(209) 

there are a 
number of 

175 
(51) 

the fact that 2,625 
(630) 

in the form of 112 
(191) 

in the case 
of the 

32 
(50) 

most of the 641 
(605) 

the number of 
the 

11 
(191) 

as a result 
of the 

196 
(48) 

there is a 189 
(575) 

the result of 
the 

23 
(189) 

at the same 
time the 

11 
(41) 

according to 
the 

392 
(562) 

the fact that 
the 

578 
(177) 

is one of the 
most 

46 
(37) 

the present 
study 

95 
(549) 

as result of 651 
(175) 

it is possible 
that the 

5 
(36) 

part of the 630 
(514) 

in relation to 
the 

231 
(163) 

one of the 
most 
important 

21 
(36) 

                                                           
1
 The Cameroonian figures have been divided by 3.5 to arrive at 

comparable figures with those of native English reported in Hyland 
(2008:7).  
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the end of 721 
(501) 

at the 
beginning of 

88 
(158) 

play the 
important 
role in 

- (36) 

the 
relationship 
between 

357 
(487) 

with respect to 
the 

18 
(156) 

can be seen 
as a  

81 
(35) 

in the 
following 

224 
(478) 

the other hand 
the 

- 
(154) 

the result of 
this study 

- (35) 

the role of 539 
(478) 

the 
relationship 
between the 

70 
(152) 

from the 
point of 
view of 

25 
(34) 

some of the 924 
(474) 

in the context 
of  

70 
(150) 

the point of 
view of 

25 
(34) 

as a result 952 
(472) 

can be used to 112 
(148) 

it can be 
observed 
that 

21 
(33) 

it can be 382 
(468) 

to the fact that 305 
(143) 

this may be 
due to 

305 
(32) 

based on the 550 
(801) 

as shown in 
table/figure 

14 
(136) 

an 
important 
role in the 

31 
(4) 

the other 
hand 

529 
(730) 

it was found 
that 

11 
(133) 

in the form 
of a 

14 
(31) 

 
17,182 (18,463) 

 
4,978 (5,508) 

 
1,650 (1,445) 

 
Table 2. Overall frequency difference of lexical bundles in CamE and BrE 

Lexical 
bundles 

Quantitative diff. in CamE and BrE 
academic texts 

Overall diff. 

3-word occurs 1, 281 times more in BrE  texts  

1, 606 > in 
BrE 

4-word occurs 530 times more in BrE texts 

5-word occurs 205 times more in CamE texts 

 

Where CamE figures exceed BrE as in 5-word bundles, the 
differential frequency figure is relatively lower (i.e. 205). 
The raw figures in this table do not specify in which respect 
and domain lexical bundles are used in both contexts. It is, 
therefore, necessary to classify them according to their 
discourse functions in text.  
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Discourse function of lexical bundles  

Following Hyland (2008:13-14), I have sought to classify 
lexical bundles into three main categories, namely text-
oriented, research-oriented and participant-oriented lexical 
bundles. A distribution of these lexical bundles is presented 
in table 3- a re-organization of table 1. 

Table 3. Functional classification of lexical bundles in Cameroonian 
academic text. 

Text-oriented bundles 
(38-types) 

Research-oriented 
bundles (29-types) 

Participant-
oriented bundles 
(8-types) 

Transition markers (06) 
on the other hand the, 
on the other hand, 
as well as, 
on the other, 
the other hand, 
the other hand the 
 
Structuring signals (03) 
in this study, 
the present study, 
in the following, 
 
Resultative signals (05) 
as a result of the, 
the result of this study, 
the result of the, 
it was found that, 
it was found out that 
 
Framing signals (22) 
with respect to the, in 
terms of the, in terms of, 
on the basis of, in the 
form of, in relation to 
the, in the context of, 
there is a, based on the, 
one of the, in order to, 
the fact that, in the case 

Location (12) 
at the beginning of, 
at the beginning of the, 
as shown in figure, 
at the same time, 
at the same time the, 
at the end of the, 
the end of, 
in the present study, 
in the end of, 
at the end of, 
as shown in the 
table/figure, 
in the following 
 
Procedure (07) 
play the important role 
in, the use of, 
the role of, 
can be used to, 
an important role in 
the, in the form of, 
in order to, 
 
Quantification (10) 
the number of, 
the number of the, 
a number of, 
most of the, 

Stance features (08) 
may be due to, 
it is possible that 
the, this may be due 
to, it is likely that, 
it may be that, 
I think it, is likely 
to, are likely 
 
Engagement (09) 
it should be noted 
that, it should be 
mentioned that, 
it can be seen that, 
can be seen as a, 
it can be observed 
that, it can be, 
it is necessary that, 
it is important that, 
it is worthy that 
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of the, due to the, in the 
case of, the fact that the, 
the relationship 
between, the 
relationship between 
the, to the fact that the, 
due to the fact that, part 
of the, to the fact that 
 
Terms of reference (03) 
according to the, from 
the point of view of, the 
point of view of 

some of the, 
there are a, 
number of, 
one of the most 
important, 
is one of the most, 
is one of the 

 

This classification is then commented upon in subsequent 
sections, taking into account their specific functions in text. 

 

Discussion 

This is an extended discussion of the statistics presented in 
the tables above. More specifically, the following three main 
categories of lexical bundles are discussed with corpus 
examples:  text-oriented bundles, research-oriented-bundles 
and participant-oriented-bundles.  

 

Text-oriented bundles  

Text-oriented bundles are concerned with the organization 
of the text and its meaning as a message or argument. Text-
oriented lexical bundles are by far the most commonly used 
in the texts under investigation, accounting for 50 % (i.e. 38-
types) of the three types of lexical bundles in the corpus. 
Framing signals such as the examples in [1] – [2] abound, 
followed by the use of transition markers [3] – [4], resultative 
signals [5] – [6], structuring signals [7], and terms of reference 
[8]. 
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[1]. Therefore, the African society acts as a community. With 
respect to African societies and culture/tradition, the following 
section discusses the Rites of passage, Magic, Medicine and 
Witchcraft, Totemism and secret-societies (DISS.txt). 
 
[2]. It usually meets before the beginning of each academic 
year well ahead of time to decide which books to include in 
the programme, on the basis of which course book meets the 
needs of the curriculum; particularly, the needs of the students 
and the expectations of the end of course examinations 
(DISS.txt). 
 
[3]. However, this work would be clearly understood when 
one knows what the characters think than what they do. On 
the other hand, New Historicism which will be used alongside 
with psychoanalysis was propounded among others by Louis 
Montrose, Michael Foucault and attributed most (DISS.txt). 
 
[4]. Taking this into consideration one can say that Murder in 
the Cathedral is a product of the English culture during the 
reign of King Henry II as well as the political and religious 
instability of the twentieth-century that the play was written. 
Eliot is not out to project the ideology of that society but…  
(DISS.txt). 
 

[5]. The latter was widely spoken at that time as a result of 
earlier English missionary schools in the area).In the 
Anglophone sector, although initially vernacular education 
was supported, by 1960, it had been… (DISS.txt). 
 
 [6]. “The Notional Syllabus” outlined by Abety (1989) is 
completely ignored by most teachers. Furthermore, it was found 
out that poetry is treated only in the third term with no coherent 
scheme of work provided. This relegation prevents students 
from enjoying the pleasure that poetry offers (DISS.txt). 
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[7]. Both linguists also share the view that errors mostly 
derive their sources from different languages spoken or 
acquired first by the learner. In the present study, the language 
that is likely to interfere in the learning of English as a second 
or foreign language is French (DISS.txt). 
 
[8]… responsible for this immoral behaviour, others blamed 
it on the government who introduced the “laissez-faire” 
policy. According to the last point of view, the “hands off” 
policy has created a favourable environment to a pure state 
of capitalism which gave… (DISS.txt). 

 
Lexical bundles of the nature identified above contribute 

to the description of the research, building argument structure 
and seeking to persuade the reader. The dominance of such 
text-related bundles in any academic text reflect the more 
discursive and evaluative patterns of argument in such texts. 
According to Hyland (2004), persuasion is more explicitly 
interpretative and less empiricist, producing discourses which 
often recast knowledge as sympathetic understanding, 
promoting tolerance in readers through an ethical rather than 
cognitive progression. This function is all the more crucial in 
academic discourse, and this perhaps explains why of all the 
five categories of text-oriented bundles, framing signals (cf. 
table 3) constitute 56 %  of the text oriented lexical bundles. 
And in the overall occurrence of bundles (in the three 
categories), they constitute 51 %. Fig. 1 recapitulates these 
results. 
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Fig. 1: Impressionistic view of lexical bundles in CamE 

 

When these findings are interpreted in the context of 
the relatively less frequency of all lexical bundles with 
respect to BrE texts (cf. table 1), it is easily seen that 
students’ end-of-course dissertations in Cameroon do not 
make extensive use of such text features. 

 

Research-oriented bundles 

Research-oriented bundles (e.g. in the present study, in this 
work, the use of the, the purpose of the, most of the, many of the) 
are the second largest categories in the corpus. They 
essentially help writers to structure their experiences of the 
real world of the text, helping the reader to identify location 
(9), procedure (10) and to quantify facts, experiences etc. 
(11). 

[9] Also used in this work is the aspect of new historicism 
held by Ross Murfin and Supryia M. Ray in The Bedford 
Glossary of Critical and Literary Terms. (DISS.txt). 
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[10] The text is therefore used as a basis for the re-
construction of the ideology of the society we find in the 
play. The use of the new historicism approach will further 
enable one to respect the past as past and use the past to 
serve the present (DISS.txt). 
 
[11] …are generally confronted with this difficulty because 
they rely on the spelling of a word to deduce its 
pronunciation. This is partly because the learners are most of 
the time introduced to the language through the written 
form (DISS.txt).  
 

Among the three categories of research-oriented 
bundles (“location”, “procedure”, “quantification”), 
“location” is the most frequent, with the lexical bundle in 
this work occurring up to 208 times. This is contrasted with 
the variants in this research (28 times) in this chapter (28 
times) and in the present study (02 times). We may logically 
conclude that students make use of a set of limited lexical 
bundles to structure their experiences in texts. The use of 
research-oriented bundles in academic writing tends to 
highlight research rather than its presentation; and 
therefore places, as it were, a greater burden on research 
practices, its methodology, procedures and data used. 
Consequently, ‘new knowledge is accepted on the basis of 
empirical demonstration and experimental results’ (Hyland 
2008:15). 
 
Participant-oriented bundles  

Participant-oriented bundles focus on the writer or reader 
of the text and include stance features (e.g. may be due to, are 
likely to) and engagement features (e.g. it should be noted that, 
as can be seen). Stance features express attitude or 
assessment of certainty that frames some other 
propositions, and is aligned with the general notion of 
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modality in academic writing. In the examples below, 
stance features convey writer’s assessment of the 
propositions expressed. 
 
[12]… the so-called “attribution problem”, that is certain 
error types resist simple classification in either of the terms. 
For example, a given L2 error may be due to either cross-
lingual interference, an intralingual cause such as 
overgeneralization of an L2 rule, or both (DISS.txt). 
 
[13] From the above examples, it is possible that the students 
make very little use of lexical hedges. Out of 8,677 words, 
these hedges appear 42 times, which means that in every 
201 words one can… (DISS.txt). 
 
[14] …points is that if 87% of learners claim to use language 
reference material and that only 27% of them claim to use 
the memorizing sub-strategy, then it is likely that only those 
who work with reference material and memorise are 
genuine learners (DISS.txt). 
 

Stance features of this nature have the effect of keeping 
the writers’ claims within reasonable propositions; 
protecting these writers against criticism should contrary 
findings become evident elsewhere. While stance bundles 
are concerned with the ways writers explicitly intrude into 
the discourse to convey epistemic and affective judgments, 
evaluations and degrees of commitment to what they say 
(Hyland 2008:18), engagement bundles refers to the ways 
writers intervene to actively address readers as participants 
in the unfolding discourse as in the following examples. 
 
[15] In considering the findings of this research, it should be 
noted that only EFL learners in some Terminale classes were 
studied and it cannot be concluded from this work that the 
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practice of communicative-based activity… (DISS.txt). 
 
[16] The novel recounts the Kikuyu history before the 
coming of the missionaries (Whiteman. It is worth noting that 
despite the fact that there was this conflict all over Africa, 
the missionaries still succeeded in building bridges between 
the Europeans… (DISS.txt). 
 
[17]… were finally asked to evaluate the Course book in 
terms of the way it helps them learn words. The responses 
proved that the Course book is very good as can be seen on 
table 18 below    (DISS.txt). 
 

These few examples of engagement lexica bundles play 
a directive function (Hyland 2002), specifically instructing 
the reader to perform an action or to see things in the way 
determined by the writer. In other words, these engagement 
strategies are used by writers to pull the readers into the 
argument at critical points to guide them to particular 
interpretations, typically by the use of the modal of 
obligation/necessity as in example (15) above. 
 
Conclusion 

This brief survey has sought to explore lexical bundles in 
some 150 end-of-course dissertations of postgraduate 
students in Cameroon, and to assess the extent to which 
these students demonstrate expertise in writing academic 
English. Preliminary findings show significant variations in 
the frequency of the forms and functions of lexical bundles 
in these dissertations. However, when seen in the light of 
similar data in BrE, we notice that Cameroonian students 
do not use lexical bundles frequently. Overall, it is seen that 
the frequency of lexical bundles (3-word type, 4-word type 
and 5-word type) in BrE texts exceed those in CamE by a 
wide margin of 1,606. One other relevant point that has not 
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been discussed in this presentation is the distribution of 
individual lexical bundles in text. While it is noticed that 
Cameroonian students are aware of the broad range of 
lexical bundles, their distribution across texts appears to be 
skewed in most cases. A typical case is that of in this work in 
the research-oriented bundle category, which occurs 208 
times, far exceeding all other forms in the same category. 
The same is true for other lexical bundles in the text-
oriented- and participant-oriented categories. (These other 
aspects could be the subject of further research). 

The realization that disciplinary discourse is largely 
grounded in sets of repeated patterned-expressions in 
writing is the basis of the pedagogic relevance of this study. 
Disciplinary-based literacy itself has for long been the basis 
of EAP, encouraging us to see different discourses and 
practices that are valued in different content fields. This 
emphasis on disciplinary-based studies has been given 
impetus by the advent of computer-based linguistics, and 
following the pioneering works of Biber (1988, 1989, 1990) 
and Biber & Finegan (1989), which emphasise that: (1) 
systematic linguistic differences exist among registers along 
textual dimensions such as informational versus involved 
production; narrative versus non-narrative concerns; 
abstract versus non-abstract style, and (2) individual 
linguistic features are distributed differently across registers 
and the same or similar linguistic features can have 
different functions in different registers. This present 
survey, therefore, is a contribution to awareness-raising of 
the forms and functions of such repeated patterned-
expressions (lexical bundles) in academic texts, and how 
they may enhance students’ overall expertise in writing 
academic English and gaining disciplinary credibility. 
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